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Pupil premium strategy statement

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

The initial spend plan and allocation of the fund was set by the previous Headteacher.

School overview 2025-2026

Proportion (%) of pupil premium eligible pupils

Detail Data
School name Cherry Tree Academy
Number of pupils in school 230

50%

Academic year/years that our current pupil premium strategy
plan covers (3 year plans are recommended)

2024/2025 — 2026/2027

Date this statement was published

September 2024

Date on which was first reviewed

July 2025

Date on which it will next be reviewed

January 2027

Statement authorised by

Adam Dawson

Pupil premium lead

Stacey Cannon

Governor / Trustee lead

Becky Cook, Jo Palmer,

Rohan McCarthy Gill

Funding overview 2025-2026

state the amount available to your school thisacademic year

If your school is an academy in a trust that pools this funding,

Detail Amount
Pupil premium funding allocation this academic year £176,000
Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £176,000




Part A: Pupil premium strategy plan
Statement of intent

At Cherry Tree Academy, our intention is that all pupils, irrespective of their background,
needs, or challenges, are supported to make good progress across the curriculum. We
recognise that disadvantaged children can face a wide range of barriers that may impact
their learning and wellbeing, and we are committed to ensuring that these barriers are
identified, addressed, and overcome. Through dedicated support, high-quality teaching,
tailored interventions, and a nurturing environment, we aim to empower every pupil to
flourish academically, emotionally, and socially.

We strategically use the Pupil Premium Grant funding to ensure that our disadvantaged
pupils receive the highest quality education, enabling them to become active, socially
responsible citizens of the future. We want all pupils to attend school, strive to be their best,
and succeed as lifelong learners. The focus of our Pupil Premium strategy is to support
disadvantaged pupils in achieving these goals and to provide them with a range of
opportunities that prepare them for the next stage of their education.

High-quality teaching is at the heart of our approach, with a focus on areas where
disadvantaged pupils require the most support. This approach has been proven to have the
greatest impact on closing the attainment gap for disadvantaged pupils while also benefiting
their non-disadvantaged peers. Implicit in the intended outcomes detailed below is the goal
of sustaining and improving the attainment of non-disadvantaged pupils alongside the
progress of their disadvantaged peers.

Our aim at Cherry Tree Academy is for all pupils, regardless of background or barriers to
learning, to experience an inclusive and supportive educational journey that enables them
to reach their full potential. Our approach is responsive to both common challenges and
individual needs, based on formal and informal assessments rather than assumptions or
labels. We believe these approaches will help ensure that all our pupils leave Cherry Tree
Academy as fulfilled, healthy individuals who are equipped to contribute positively to
society, both now and in the future.

Our objectives are to:

¢ Raise attendance levels and improve punctuality across the school.

e Support pupils in maintaining their social and emotional well-being while building
resilience.

e Develop an efficient assessment system for non-core subjects to quickly identify and
address learning gaps.

¢ Build pupils' confidence in their ability to communicate effectively across various
contexts.

e Provide access to a wide range of opportunities that not only enhance their
knowledge and understanding of the world but also increase their aspirations.




Challenges

This details the key challenges to achievement that we have identified among
our disadvantaged pupils.

Challenge
number

Detail of challenge

1

Attendance and Punctuality: Attendance data indicates that a 40% of
disadvantaged pupils are classified as persistent absentees, which
hinders their full engagement with school life. This lack of engagement
negatively impacts their social and emotional development as well as
their academic progress.

Social, Emotional, and Mental Health: Observations and discussions
with pupils and their families have highlighted significant social and
emotional challenges faced by many of our pupils, particularly those
who are disadvantaged. These challenges, often exacerbated by levels
of deprivation, negatively impact both their attainment and overall well-
being. Additionally, many disadvantaged pupils lack the emotional
intelligence and confidence needed to remain resilient when they
encounter difficulties or make mistakes, further hindering their
academic progress and emotional well-being.

Aspiration and Ambition: Many of our disadvantaged pupils have low
aspirations for themselves, both in the short and long term. Some
struggle to retain and apply prior knowledge, resulting in lower
outcomes compared to their peers. Additionally, many do not perceive
a connection between their work and learning in school and their
futures beyond school.

Receptive Language and Fluency: Our disadvantaged pupils often
have a lower receptive language age, which creates a barrier to
accessing both verbal and written teaching materials. This impacts their
progress across the curriculum, particularly in reading and writing.
Internal and external assessments (where available) indicate significant
weaknesses and gaps in their fluency, decoding, and comprehension
skills, which are essential for stamina and understanding in reading. As
a result, they struggle to read with sufficient fluency.

Attainment in core subjects: Many of our disadvantaged pupils
demonstrate gaps in learning for reasons highlighted above. This can
limit their progress as the move throughout school.

Parental Engagement: Current participation in curriculum-based
events indicates a low level of involvement, which can negatively affect
pupils' learning and progress. Encouraging active parental engagement
is essential for creating a supportive home environment that reinforces
the importance of education. By building stronger partnerships with
parents, we aim to enhance their involvement in their children's
academic journey, ultimately improving outcomes and fostering a
positive attitude toward learning.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current
strategy plan (July 2024), and how we will measure whether they have been
achieved.

Intended outcome

Success criteria

To achieve and sustain
improved attendance for
all pupils, particularly our
disadvantaged pupils, as
well as improving the
percentage of pupils
arriving for school on
time.

Sustained high attendance by 2025/26 demonstrated by:

e The attendance gap between disadvantaged pupils and
their non-disadvantaged peers being reduced with the
aim of being broadly in-line with their peers.

e The percentage of all pupils who are persistently absent
being below national average and reducing throughout
the year.

e Action plans in place for all pupils who are regularly late.

To establish improved
wellbeing and academic
progress of those
receiving support for
social/emotional
difficulties

Sustained high levels of well-being and improved academic
progress will be evident through:

e Qualitative data from student feedback, pupil progress
meetings and teacher observations.

e Strong relationships between the pastoral team and a
diverse range of pupils and families across the school.

e A significant increase in participation in enrichment
activities, particularly among disadvantaged pupils

e The social, emotional and behavioural needs of
individual children will be met leading to greater progress
and attainment and improved behaviour.

e Fewer incidents which require external SEMH support
will occur.

e The number of children requiring pastoral team support
and intervention during core teaching will be significantly
reduced.

e A positive and calm culture and ethos will be apparent
throughout the school, leading to improved teaching,
learning, and behaviour.

To broaden pupils’ life
experiences and cultural
capital to become
educated citizens of the
world.

e Pupils have raised their ambitions and link these to both
short- and long-term educational outcomes. They have
access to meeting a wide range of professionals to
inspire future career paths.

e Pupil surveys show more positive attitudes towards
learning.

e Pupils develop their own leadership skills through the
opportunities provided to them.

e The core and wider curriculum will be enhanced with a
planned calendar of enrichment experiences that all
pupils will access.

e A wide range of extracurricular activities will be in place
and attendance at these will be good for children from all
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groups across school.

To improve oral
language skills and
vocabulary among
disadvantaged pupils.

Assessments and observations indicate significantly
improved oral language among disadvantaged pupils.
This is evident when triangulated with other sources of
evidence, including engagement in lessons, book scrutiny
and ongoing formative assessment.

Disadvantaged pupils
make accelerated
progress to narrow the
gap to their peers.

Outcomes at end of phase key assessments are in line
with their peers nationally.

The gap between disadvantaged pupils and their peers
narrows at each internal collection point.

Internal and external review of provision will indicate
teaching is consistently good over time.

Impact of targeted support can be identified within
children’s retention of new knowledge across the
curriculum

Families are assisted in supporting learning at home
Fewer children will enter KS2 without core phonic skills
needed to be independent readers.

Fluency and comprehension will show improvement
across school beyond the Phonics scheme.

To improve parental
engagement.

Increased attendance at school events.

Addressed any home/school barriers as identified by
parents themselves.

Parents are engaged with their child’s learning by
supporting with homework, sharing a book or listening to
them read.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Tier 1 — High Quality Teaching (for example, CPD, recruitment and

retention)

Budgeted cost: £ 65,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Supporting Our baseline assessments for pupils entering Reception 4,5

early language | class reveal that many arrive with underdeveloped speech,

acquisition in language, and communication skills. The majority of our

EYFS. disadvantaged pupils begin school below age-related

expectations, with a lower starting point compared to their
peers. This highlights the need for early intervention to
support these crucial skills from the outset.

Purchasing To address this, we are investing in resources that will

WellComm enable staff to effectively model speech and language skills

resources to to our youngest pupils. Through learning and play, staff will

support and introduce and reinforce essential vocabulary, which is vital

enhance the for developing strong communication abilities at Cherry Tree

assessment Academy.

and

development of | Additionally, we are implementing the WellComm program,

early language | which assesses young children’s communication skills and

skills. provides targeted interventions for individuals or small

groups. All EYFS practitioners will be trained in using this
program to help close the gaps in communication and
language development.

Oral language interventions | EEF
(educationendowmentfoundation.org.uk)

NFER Using the NFER assessment packages as part of our 2,5

assessments assessment cycle will ensure that progress is accurately

to identify measured and interventions are appropriately targeted to

learning gaps. promote accelerated progress. These assessments will

complement teacher evaluations and provide valuable
insights during pupil progress meetings, particularly
regarding any gaps in the progress and achievement of our
disadvantaged pupils. This then allows accurate feedback
to pupils and can shape future learning.
Feedback | EEF (educationendowmentfoundation.org.uk)
ELSA training | Given that SEMH is one of our primary barriers to learning, 1,2,3,6
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

the ELSA methodology and related interventions are crucial
in addressing and removing emotional obstacles to learning.
To effectively implement this approach across the school
and support all pupils, additional capacity is needed. Training
our teaching assistants as ELSA practitioners will expand the
Inclusion team’s ability to assist children facing SEMH
challenges.

About ELSA — ELSA Network

Social and emotional learning | EEF
(educationendowmentfoundation.org.uk)

Annual The EEF Guide to The Pupil Premium states quality first 1,2,3,4,5,6
subscription to | teaching and professional development should be a priority
FLICK as the first-tier approach.
enabling staff | https://educationendowmentfoundation.org.uk/quidance-for-
to partake in teachers/using-pupil-premium
high quality
CPD
Provide high- All staff to be trained on the Team Teach approach, positive | 12 g
quality behaviour management techniques, early intervention
professional strategies, and effective communication with families.
development
for teachers on | Behaviour interventions | EEF
evidence- (educationendowmentfoundation.org.uk)
based
approachesto | Parental engagement | EEF
improving (educationendowmentfoundation.org.uk)
attendance
and
punctuality.
Metacognitive | Metacognition and self-regulation approaches to teaching 12,5
and self- support pupils to think about their own learning more
regulation explicitly, often by teaching them specific strategies for
training planning, monitoring, and evaluating their learning.
Interventions are usually designed to give pupils a repertoire
of strategies to choose from and the skills to select the most
suitable strategy for a given learning task.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-self-
regulation
Improve the SEL approaches will be embedded into routine educational 1,2,3,5
quality of practices and supported by professional development and
social and training for staff. An SEMH lead will be appointed — there is
emotional extensive evidence associating childhood social and
(SEL) emotional skills with improved outcomes at school and in
learning. later life.
Improving Social and Emotional Learning in Primary
Schools | EEF (educationendowmentfoundation.org.uk)
Staff CPD
linked to SDP
priorities



https://www.elsanetwork.org/about/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel

Tier 2 - Targeted academic support (for example, tutoring, one-to-one
supportstructured interventions)

Budgeted cost: £ 60,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Additional Teaching Assistants and HLTAs will deliver targeted 4,5

‘surgery style’ short-term interventions aimed at closing learning gaps.

interventions By providing pre-teaching of key concepts before they

and pre- are introduced in class, pupils gain the confidence

teaching. needed to actively participate in lessons, which in turn

enhances engagement, improves behaviour for learning,
and boosts overall attainment.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition

Extended After school curriculum-focused booster clubs in place 1,2,3

school day across school with a clear structure and well-qualified

provision to staff.

target specific https://educationendowmentfoundation.org.uk/education-

needs of evidence/teaching-learning-toolkit/extending-school-time

individuals and

groups of .

learners. Well-structured extra-curricular enhancement clubs can

support with SEMH, relationship building, access to wider
experiences and provide a sense of self and purpose.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/arts-participation

EEF + 5 months Some pupils may not have a quiet space
for home learning — it is important for schools to consider
how home learning can be supported (e.g. through
providing homework clubs for pupils).
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/homework

Pastoral To support with attendance, attitude to school, behaviour 1,25

support worker

for learning and SEMH support during bot structured and
unstructured times.

Mentoring in education involves pairing young people
with an older peer or adult volunteer, who acts as a
positive role model. In general, mentoring aims to build
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework

confidence and relationships, to develop resilience and
character, or raise aspirations, rather than to develop
specific academic skills or knowledge.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/mentoring

Access to
music lessons

All pupils access one full year of music lessons funded by
school. Arts participation approaches can have a positive
impact on academic outcomes in other areas of the
curriculum. It is important to remember that arts
engagement is valuable in and of itself and that the value
of arts participation should be considered beyond maths
or English outcomes.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/arts-participation

12,3

Additional
phonics
sessions
targeted at
disadvantaged
pupils who
require further
phonics
support.

Phonics approaches have a strong evidence base
indicating a positive impact on pupils, particularly from
disadvantaged backgrounds. Targeted phonics
interventions have been shown to be more effective when
delivered as regular sessions over a period up to 12
weeks.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

Tier 3 - Wider strategies (for example, related to attendance,
behaviour,wellbeing)

Budgeted cost: £ 60,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Embedding This will involve training and release time for staff to 1,2,5,6

principles of develop and implement new procedures and appointing

good practice attendance/support officers to improve attendance.

set outin the The DfE guidance has been informed by engagement

DfE’s guidance | ith schools that have significantly reduced levels of

on working absence and persistent absence.

together to

improve school — .

attendance. https://www.gov.uk/government/publications/working-

together-to-improve-school-attendance

EEF Working with Parents to Support Children’s
Learning
https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/parental-
engagement

To raise Research demonstrates that enriching experiences, 1,2,3,5

attainment and such as exposure to diverse cultures and educational

aspirations opportunities, effectively enhance cultural capital. These

through providing | activities expand knowledge, refine social skills, and

enriching increase social mobility, making them essential for

experiences personal and professional growth.

across the

;ﬁg'sg#g;s(v's'ts https://education_endowm_entfounqlation.orq.yk/edycation

- ' -evidence/teaching-learning-toolkit/arts-participation

subsidised trips,

extra-curricular

clubs)

Raise levels of Pupils from disadvantaged backgrounds may be less 1,2,5

pupil
participation in
extra-curricular
sports activities

likely to be able to benefit from sport clubs and other
physical activities outside of school due to the
associated financial costs (e.g. equipment). By
providing physical activities with reduced charge,
schools give pupils access to benefits and opportunities
that might not otherwise be available to them.

Participation in physical activity and extracurricular
clubs has been shown to offer significant benefits,
including improved health, enhanced teamwork, and
leadership skills. Research indicates that these activities
support personal development, academic success, and
social integration, making them valuable for overall
growth and well-being.
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https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/physical-activity

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/social-and-
emotional-learning

Parental By designing and delivering effective approaches to 1,5,6
workshops to support parental engagement, schools and teachers may
support home be able to mitigate some of these causes of educational
learning and disadvantage, supporting parents to assist their
engagement children’s learning or their self-regulation, as well as
specific skills, such as reading.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/parental-engagement
Develop SEND EEF- Disadvantaged pupils with SEND have the greatest 1,5,6
provision to need for excellent teaching. Specific approaches to
support support these pupils may include explicit instruction,
disadvantaged cognitive and metacognitive strategies, scaffolding,
pupils with SEND | flexible grouping, and the targeted use of technology.
needs. https://educationendowmentfoundation.org.uk/education-
evidence/gquidance-reports/send
Parent Using Class Dojo, school communications will be 5,6
communication tailored to encourage positive dialogue about learning.
methods. Evidence demonstrates that personalised messages
Additional events | linked to learning can promote positive interactions.
to engage
parents in their https://educationendowmentfoundation.org.uk/education
child’s education | _evidence/teaching-learning-toolkit/parental-
barriers between
home and _ _ .
school. https://d2tic4wvoliusb.cloudfront.net/eef-guidance-
reports/supporting-
parents/EEF Parental Engagement Guidance Report.p
df?v=1635355222
Offer funded A breakfast club supports improved school attendance
breakfast club by offering pupils a nutritious start to the day in a
places structured and supportive environment, promoting
punctuality and readiness for learning.
Stat guidance template (publishing.service.gov.uk)
Contingency Based on our experiences and those of similar schools to All

fund for acute
issues.

ours, we have identified a need to set a small amount of
funding aside to respond quickly to needs that have not
yet been identified.

Total budgeted cost: £185,000
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222
https://assets.publishing.service.gov.uk/media/5a81cd62e5274a2e8ab55e78/Evaluation_of_Breakfast_Clubs_-_Final_Report.pdf

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes 2025/2026

2025/2026 — Intended Outcome 1
To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils, as
well as improving the percentage of pupils arriving for school on time.

Attendance outcomes have improved significantly this year. Disadvantaged pupil attendance
increased from 90.2% in 2024/25 to 95.3% in 2025/26, substantially narrowing the gap with non-
disadvantaged pupils from 6.0 to 2.1 percentage points. Persistent absence for disadvantaged
pupils also reduced significantly, from 29.8% to 9.5%, while lateness across school reduced from
1.5% to 0.5%. By the end of the year, only seven disadvantaged pupils had attendance below 90%,
two of whom were accessing partial timetables due to individual need, one while awaiting a
specialist placement. The school's wider attendance performance has also been recognised through
the DfE Similar Schools Comparison Report, which ranked the school first of 21 similar schools for
both attendance and persistent absence.

This improvement reflects a highly personalised approach to removing barriers to attendance. Daily
tracking, EWO involvement, attendance plans, meetings, home visits, incentives and targeted family
support have been combined with free breakfast club places where appropriate. Strong
relationships with families, an open-door approach and adaptive teaching have helped pupils feel
successful, included and that they belong in school. Particular attention has been given to EYFS
pupils, new and mobile pupils, and identified target pupils to establish positive attendance habits
and strengthen communication with families from the outset.

The significant year-on-year improvement demonstrates the impact of this approach. We will
continue to prioritise disadvantaged attendance, with a focus on further closing the remaining
attendance gap and providing bespoke support for the small number of pupils experiencing
significant barriers to regular attendance.

2025/2026 — Intended Outcome 2
To establish improved wellbeing and academic progress of those receiving support for
social/emotional difficulties

Outcomes demonstrate that the significant improvements in behaviour and inclusion seen last year
have been sustained and strengthened. Overall behaviour incidents reduced by a further 60%, with
incidents involving disadvantaged pupils reducing by 59%. Suspensions reduced from 32 to just 8,
while restrictive physical interventions reduced from 83 to 17. Disruption to learning reduced by 48%
and incidents of pupils leaving the classroom reduced by 73%, meaning pupils are spending more
time successfully engaged in learning. No pupils required alternative provision this year, reflecting
our increased capacity to meet a wide range of needs inclusively within school.

Our SEMH provision has continued to develop through a full-time learning mentor, trained in the
Thrive approach and Lego Therapy, alongside timetabled ELSA support, increased nurture
provision and individualised support for pupils experiencing barriers including bereavement,
attachment, relationships and behaviour. A strong focus on adaptive teaching, classroom regulation
spaces, individual timetables and regular check-ins with trusted adults has enabled support to be
provided proactively. This is complemented by close family support through the DSL and Family
Support Worker. Pupil voice reflects this positive culture, with pupils reporting that they feel safe,
listened to and know that there is an adult they can talk to when they are worried. The strength of
our inclusive approach has also been recognised through achieving the Inclusion Quality Mark this
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year.

The school now has a calm, inclusive culture in which pupils with additional social and emotional
needs are increasingly able to regulate, remain in class and access learning successfully. However,
SEMH need and the most significant behaviour incidents remain disproportionately represented
among disadvantaged pupils. Targeted pastoral support, adaptive classroom practice and early
intervention will therefore remain a priority as we continue to strengthen both wellbeing and
academic outcomes for this group.

2025/2026 — Intended Outcome 3
To broaden pupils’ life experiences and cultural capital to become educated citizens of the world.

Our enrichment offer has continued to expand, with a strong focus on ensuring disadvantage is not
a barrier to participation. 100% of disadvantaged pupils accessed school trips and educational
visits, while 95.6% participated in extracurricular clubs. All clubs were provided free of charge and
included sporting, creative and academic opportunities such as Young Voices, textiles, Lego, art,
gardening, multi-sports and writing. All Year 3 pupils received a full year of free ukulele tuition, and
every pupil attended both a curriculum-linked educational visit and the whole-school theatre visit.
The Year 5 residential was significantly subsidised to remove financial barriers and ensure all pupils
were able to participate.

Pupil leadership has also been strengthened through roles including librarians, play leaders, hall
ambassadors, listening ambassadors, school council and Trust Parliament, with disadvantaged
pupils representing 60% of leadership opportunities. Wider experiences have been deliberately
used to raise aspirations, including Year 6 careers work with Castleford College exploring vocational
pathways, alongside museum and art gallery visits. British Values and No Outsiders remain
embedded within the curriculum, supporting pupils to develop their understanding of diversity,
equality and the wider world.

The impact of this inclusive approach was recognised through the school's Inclusion Quality Mark,
with the external review highlighting the breadth of opportunities available to pupils, the school's
commitment to raising aspirations and the strong sense of inclusion and belonging. We will continue
to track patrticipation closely, prioritise disadvantaged and vulnerable pupils and further develop
opportunities for pupils to represent the school, lead others and experience the wider world.

2025/2026 — Intended Outcome 4
To improve oral language skills and vocabulary among disadvantaged pupils.

There has been significant progress in pupils' communication, language and oracy this year.
WellComm assessment demonstrates particularly strong impact in Reception, where the proportion
of pupils working at age-related expectations increased from 53% on entry to 87% by July.
Outcomes for disadvantaged pupils were especially positive, with 100% of assessed Pupil Premium
pupils working at age-related expectations and 100% making measurable progress by the end of
the year. EYFS outcomes provide further evidence of this strength, with disadvantaged pupils
achieving 88% in Listening, Attention and Understanding and 75% in Speaking.

The whole-school oracy strategy is now embedded, following sustained staff CPD and a consistent
focus on purposeful talk, vocabulary development and high-quality adult modelling. One senior
leader and one teacher have also contributed to the Trust Teacher Council's work on evidence-
informed approaches to oracy, strengthening practice across school. The increased emphasis on
pupils articulating, rehearsing and developing their thinking has supported engagement across the
curriculum and sits alongside significant improvements in academic outcomes. At KS2,
disadvantaged pupils' reading outcomes increased from 40% to 65% and writing from 52% to 71%
year-on-year.

The impact is particularly evident in pupils' increased confidence to communicate, use vocabulary
and articulate their learning. We will continue to build on this strong foundation as the Trust moves
into its Year of Oracy, further developing research-informed practice and ensuring disadvantaged
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pupils continue to benefit from high-quality language and communication opportunities across the
curriculum.

2025/2026 — Intended Outcome 5
Disadvantaged pupils make accelerated progress to narrow the gap to their peers.

Outcomes demonstrate significant improvement for disadvantaged pupils, particularly at the end of
KS2. Year-on-year, disadvantaged outcomes increased from 32% to 53% combined, 40% to 65% in
reading, 52% to 71% in writing and 28% to 65% in GPS, with disadvantaged pupils exceeding
school targets in combined, reading, writing and maths. Strong outcomes are also evident in EYFS,
where 75% of disadvantaged pupils achieved a Good Level of Development, and in phonics, where
82% met the expected standard.

This improvement reflects an increasingly precise approach to identifying and responding to need. A
new approach to reading has placed greater emphasis on fluency, alongside more frequent phonics
assessment to ensure pupils move through appropriate stages quickly. Regular pupil progress
meetings, weekly Year 6 strategy meetings, identified disadvantaged target pupils and a specific PP
focus within leadership book scrutiny have strengthened accountability and enabled support to be
adapted quickly. Interventions are carefully selected using research-informed approaches, while the
whole-school focus on oracy, improved lesson engagement and a more focused, streamlined
approach to teaching have contributed to stronger writing outcomes. Family engagement has
remained an important part of the strategy through reading cafés, curriculum workshops and well-
attended parent sessions.

Although gaps remain, particularly in some cohorts, disadvantaged pupils are increasingly engaged
in their learning and becoming more confident in articulating what they know and understand.
Mathematics remains an area for further development, particularly at KS2 where disadvantaged
outcomes, despite improving from 48% to 53%, remain below those of non-disadvantaged pupils.
Mathematics will therefore be a whole-school priority next year, alongside continued rigorous
tracking and responsive support to further close remaining gaps.

2025/2026 — Intended Outcome 6
To improve parental engagement.

arental engagement has continued to strengthen this year through a wide range of accessible
opportunities for families to engage with school and their children’s learning. Termly parent craft
events, reading cafés, art galleries and EYFS Family Fridays have been well attended and provide
regular opportunities for parents to work alongside their children and build positive relationships with
staff. Curriculum-focused sessions, alongside informal opportunities to discuss learning, attendance
and wider needs, have helped strengthen the partnership between home and school.

Parent voice provides further evidence of the positive relationships established with families. In the
summer survey, 100% of respondents said their child is happy at school and feels safe, while 95.8%
felt their child receives the right support to learn. These outcomes reflect the school’s continued
focus on creating a welcoming, supportive environment in which families feel connected to their
child’s education.

Our pastoral approach remains central to engaging families who may experience greater barriers to
working with school, with regular check-ins, an open-door approach and practical family support
helping to build strong and trusting relationships. Moving forward, we will continue to build on the
successful opportunities established this year, with a particular focus on ensuring disadvantaged
and vulnerable families are actively involved in school life and their children’s learning. We will
continue to develop accessible, welcoming opportunities for families to engage with school, while
providing personalised support where barriers to participation remain.
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Further Information

Additional Activity

Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium or recovery premium. That will include:

e embedding more effective practice around feedback. EEF evidence on feedback
demonstrates this has significant benefits for pupils, particularly disadvantaged
pupils.

e utilising a DfE _grant to train a senior mental health lead. The training we have
selected will focus on the training needs identified through the online tool: to develop
our understanding of our pupils’ needs, give pupils a voice in how we address
wellbeing, and support more effective collaboration with parents.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in
previous years had not had the degree of impact that we had expected.

We triangulated evidence from multiple sources of data including assessments,
engagement in class book scrutiny, conversations with parents, students and teachers in
order to identify the challenges faced by disadvantaged pupils. We also contacted schools
local to us with high-performing disadvantaged pupils to learn from their approach.

We looked at several reports, studies and research papers about effective use of pupil
premium, the impact of disadvantage on education outcomes and how to address
challenges to learning presented by socio-economic disadvantage. We also looked at
studies about the impact of the pandemic on disadvantaged pupils.

We used the EEF’s implementation guidance to help us develop our strategy, particularly
the ‘explore’ phase to help us diagnose specific pupil needs and work out which activities
and approaches are likely to work in our school. We will continue to use it through the
implementation of activities.

We have put a robust evaluation framework in place for the duration of our three-year
approach and will adjust our plan over time to secure better outcomes for pupils.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

